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ABSTRACT

The purpose of this study was to establish theifsignce of entrepreneurial culture in vocatiomalrning centres
in the higher and tertiary education sector. Thisearch was motivated by difficulties currentlynigefaced by graduates
from vocational training centres in finding jobsesfgraduating as well as failing to start theimobwsinesses and create
employment due to lack of adequate skills requii@djob creation and economic development. Secondata was
obtained from the journals, textbooks and intesmetrces and was largely qualitative in nature. Qumsaires were used
for data collection. Simple random and judgmengahgling, were applied to select a sample of 50paedents from the
case study. The population of the study constitléeturers, students and parents from Mupfure \iooat Training
Centre in Chegutu. Statistical Package for Sociaiges (SPSS) software was used to analyse dagareBults of the
study indicate that entrepreneurial culture doesaxist in Zimbabwe and the majority of Zimbabwealws not really
understand the concept. Hence, most graduatesvomational training centres in Zimbabwe face difftes in starting
their own businesses that is, after graduatingtheamore, the results show that entrepreneuriatiaiif fully embraced
stimulates innovation and creativity that lead teation of new businesses and economic developri@et.study thus,
encourages the full embracing and practicing ofepmeneurial culture, promotion of entrepreneudalture through
establishment of entrepreneurial courses at primsegondary and tertiary education curricular amd ts aimed at

developing entrepreneurial attitudes and behavimuZémbabwe.
KEYWORDS: Establish the Significance of Entrepreneurial nalt Higher and Tertiary Education Sector
INTRODUCTION

Vocational training centres are not only a centrelécal economic development but they also resgonthe
needs of the citizenry as they form the bedroclefmential innovative skills for self-sustenancat{€et al, 2011). Hence,
Specht (2008) argues that for a nation to achiee@@mic growth there is need for it to impart picaitvocational skills
among its citizens. As Macleam (2011) points ootational training centres are considered as amenbat drives the
economy and argues that graduating students mustnowative and creative to satisfy the need fotrepreneurial

novelty. In Zimbabwe, vocational training centresrevintroduced soon after independence to traimggeople who had
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returned from the war to start their businessesk@@ne and Museva, 2014). The rationale was to geeond chance
education to less advantaged youth in society whod hot achieved ‘O’ level threshold of five subgedb garner
employment. Thus, vocational training centres waendated to impart practical skills and increasmlpctivity among
citizens so that they can contribute to the natiocial and economic development (Pindiriri ancobiu, 2011). Hence,
there was proliferation of vocational training aestin rural and urban areas. The focus on educatith production as
espoused in the curricular of such training cenlikees Mupfure, Magamba, Nkululeko, Chindunduma artders was to
prepare students for vocations such as Agricul@egpentry, Building among others (Kasambira, 198#Aus, vocational
training centres were established to address huapital gaps, unemployment and practical skillsristge in line with
the Nziramasanga recommendations (Nziramasang8).18@ce then, notable projects were visible inatmnal training
centres and the Government's effort through thestninof Manpower Planning and Development was dbléill the

capacity gaps (Kasambira, 1987).

Contrary to the above discussion, there has not iacyease in the levels of self -sustainability and
entrepreneurship among graduates from vocatioaadiig centres. The population census of 2012 fedethat 60% of
the 80% classified as unemployed in the countryewerders of either certificates, diplomas or degréom a tertiary
institution suggesting a mismatch between vocatitnaning and job creation (Zim-stats, 2012; UNE3Q013; ILO,
2014). Dzikira in Newsday (2015) points out thatigg graduate from vocational training centres ikedyl to face serious
challenges after graduating. In line with that, ®rGandawa and Dr G Munyoro in the Herald (2015edahat the
majority of graduates from vocational training ¢cestare not able to produce graduates who are @tivey able to start
their own businesses and create employment yajdtiernment is spending a lot of money on vocatitrahing centres
and companies are either downsizing or closing dosemding thousands of workers out of employmeraking it

virtually impossible for school leavers to get jassthe economy continues to shrink (Chikoore anddva, 2014).

LITERATURE REVIEW

Defining Vocational Training Centre

Since vocational training centres have evolved duee, the term has been used interchangeably, ishat
Technical and Vocational Training Centre (TVTC)tmade school. Thus, Catts et al (2011) define atiocal training
centre as a higher level learning institution tepecialises in providing students with the vocatloaeducation and
technical skills they need in order to perform thsks of a particular job and these vocationahingi centres are also
known as trade schools, career schools or vocatmmiieges. Lettmayr (2013) adds that the goal @¢ational training
centres is to impart job specific training and etion to students who are typically bound for bhadlar jobs on the
workforce as opposed to academic education. Acagrth Macleam (2011), a vocational training cemgra kind of a
school offering instruction on one or more skiltadsemi-skilled trades or occupation. In his déim, Specht (2008) says
that a vocational training centre is a trainingtoehat imparts education and knowledge to stidenty in the type of
trade a person wants to pursue, foregoing traditiasademic and they also offer a range of couaeging from short
career focused programs to long-term focused ceuhse quickly prepare graduates for the workfand self-reliance.
These institutions equip students with entrepraakiinowledge and skills for them to be employaibléhe job market

(UNESCO, 200]. They provide practical training with few unrela@cademic course requirements.

Thus, vocational training centres generally focagpoograms in career fields that can focus on glsifield like
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automotive trades, welding, plumbing, carpentrgckEmithing, motorcycle and automotive repair athebis (Mupinga et
al, 2005). Education offered in vocational trainiogntres allows students and adults to focus orskilks to enter a
particular industry with the option of not takingrelated general education courses (UNESCO, 2001ne with the
above, OECD (2012) adds that vocational trainingppres students to become future entrepreneursseGoently,
vocational training centres provide technology nirag or retraining of workers in current occupatioand future
occupations in an entrepreneurial nature (Spe@8R While scholars may posit different opiniowbat is clear from the
foregoing definitions and propositions is that thssential elements of vocational training centresive around
entrepreneurial skills, hands-on activities that @ractical, problem solving and job specific thagn The scope and depth
of each vocational training intervention may vayyt transformation, employment creation and econatavelopment are
expected as positive end results. The foregoingudson gives pointers to the salient elementsoohtional training in
vocational training centres. There is general coecice that vocational training centres entail g an enabling
environment for students to acquire necessary iaetskills for multiple-exit options (Specht, Z)0Catts et al, 2011;

Macleam, 2011). This will enable graduates stiirtbeganisations and institutions to success.
Vocational Training Centres in Zimbabwe

Early vocational training in Zimbabwe was developéth a strong religio-political curriculurfChinyamunzore,
1995).Thus, theZimbabwean independence of 1980 brought with ihalesrange of new changes with vocational training
being instituted in vocational training centres i{@ore and Museva, 2014) and vocational traininZiimbabwe is the
brainchild of the 1999 presidential commission afqeiry into education and training led by Nziramaga
(Nziramasanga, 1999). The commission recommendathatiwe to adopt four pathways of education thatazademic,
business, technological and vocational. A calliggthe commission was to revamp the education systeensure that
learning is not just an academic exercise but sheqlip students with life skills. Currently, voicatal training is being
offered in forty-seven vocational centres 42 urttberministry of youth, indigenisation and empowentrend 5 under the

ministry of higher and tertiary education (Chikoared Museva, 2014).
(1890-1930s) Pre-Colonial Vocational Training Cengs

Before independence, vocational training centreZimbabwe were very few and they had low enrolments
(UNESCO, 2010). Only less than ten vocational entwere operating before independence around 182@sthe
majority of them were private-owned (Chinyamunzat®95). The Phelps-Stokes Fund Sponsored Commisggimted
vocational training centres on African educatiomne Tcommission recommended for the establishmentooftional
training centres for the teaching of practical salg in schools in the British colonies (Fafunwal akisiku, 1982).
Missionaries provided a limited amount of vocatiotnaining within their mission settlements sinbe aim was to teach
Africans how to read and write (Zvodgo, 1994). Brdish South African Company (BSAC) was mandate@dtablish a
foundation for formal vocational training policy #imbabwe. The BSAC subscribed to the capitalisiogbphy based on
strong Victorian principles (Hone, 1906; Challi$868). Hence, vocational training centres offerathing that promoted
the interests of company shareholders. Vocatiaaalihg centres by then were supply-driven thataming students in
preparation for wages and employability (Wilson,999 Vocational training was much centred on sucldds as
forge-work; iron mongering, sculpture, art, paigtitbasketry, pottery, architecture, weaving, amotigers. The Hughes

Act of 1918 provided for federal support for vocatl training specifying skills in Agriculture aritbme economics.
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According to Zengeya (2007), the development ofational training in the then Southern Rhodesia, tmbabwe,
found its roots in the crafts training that wasingkplace at the turn of the 20th century in Nat@janised by the Native
Commissioner of Natal, Loram. This philosophy wassferred to the then Southern Rhodesia by KegwihJowitt in
the 1923’s resulting in the establishment of skiéntres at Tjolotjo and Domboshawa, mainly forftsraraining in
building, carpentry and agriculture as Atkinson {2%nd 1985) noted. The responsible governmentO28 IJpursued
policies similar to those in Britain maintainingetlelitist nature of vocational training that waadsd towards academic
subjects (Wilson, 1966). Thus, from around 1923980, vocational training centres were aimed atekiging work-
related competences to enhance skills, knowledgk atitudes that enable workers to perform in theirrent jobs
(Zvobgo, 1994). However, very few blacks could ascthe training because the training centres wisie lamited in
number.

(1930-1970s) Pre-Colonial Vocational Training Cengs

Real transformation in the tertiary sector in vamal training took place after the Education Cossign Report
chaired by Professor Judges (1962). This commisaimong other things, recommended for the introdactf an
“ecological curriculum’ (Judges, 1962). The consawe of this was the introduction of the F (2) sysin the secondary
education sector, starting with Msengezi Secon&atyool in 1966. This reform, introduced a purelgqgbical curriculum
in the education sector, running parallel to thadaenic and more prestigious F (1) stream (Chinyaonay 1995). This
experiment was very unpopular with the people &resal reasons like being racially oriented siriogas only available
to blacks and not to the whites, Asians, and celdyopulations. Also, it was seen as being inferiot only to the F (1)
stream, but also to the technical and vocationstesy then running at the Salisbury Polytechnic Bnlwayo Technical
College for white, Asian and coloured populatiodier{geya, 2007). To add more, it was a dead endeymasiucts could
not proceed further with education after four yesgsondary education. The objectives of this nesacical” curriculum
were also not very clear (Mupinga et al, 2005). @&ding to Zvobgo (1994), the system itself lookexvd upon its own
products since they could not train in entrepreia¢skills to become fully self-reliant. Consequgnthe F (2) schools
were phased out at independence and convertedcorteentional schools in 1981, and hence abandoaimgplden
opportunity to develop vocational training using tiesources that had been put in place then. Thediidn Commissions
of 1952 and 1962 recommended for the establishrokrfiacilities for technical and vocational educatiamong the
Zimbabweans. This resulted in an increase of Afiscanrolling in vocational training centres (Cltsa]i1968). Therefore,
independence found a racially divided vocationaining system in place, one perceived as infemorblacks and the

other whose standards were bench marked on thaatitenally recognised City and Guilds system (Nn&r 1999).
(1980 to Date) Post-Colonial Vocational Training Catres

Vocational training centres soon after independevee introduced to train young people who hadrretd from
the war to start their businesses (Chikoore andeMas2014). The rationale was to give second chadaeation to less
advantaged youth in society who had not achievede@el threshold of five subjects to garner empi@nt or further
their education. The Zimbabwean government embadkedocational training initiatives with a Pan-Afanist Socialist
orientation and the vocationalisation of the ediocasector became a top priority. Thus, the govemnestablished many
vocational training centres for the purpose of iowimg the productivity of workers at various levelghin organisations.

The phasing out of the F (2) system was replacethbyintroduction of the philosophy of EducationthVProduction
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(EWP) that was carried over from practices that baein experimented upon in the camps during tlegdtion struggle
(Nherera, 1999). The education system had borrdwedily from Nyerere’s philosophy of “Education f6elf Reliance”
(1967). This philosophy according to Mupinga e{2005) saw the establishment of Zimbabwe Foundaifdaducation
with Production (ZIMFEP) centres like Mupfure vdoaial centre, Magamba vocational centre, Driefantapcational
centre, Murombedzi training centre and others. &hascational training centres combined theory aratfre in their
curricula. The essence of these centres was toupeodearless and innovative youths who are activeractical
entrepreneurship and development hence contributingpcio-economic development of the country (&gmag 2007).
According to Chinyamunzore (1995), vocational tiagncentres in Zimbabwe sprouted in the late 198t early 1990s
as a response to Economic Structural Adjustmergrgm (ESAP). He noted that vocational training eentvere called to
empower youth through skills training in privatedapublic vocational centres so that they can taket | the
development of Zimbabwe (Nherera, 1999). In theesawin, the adoption of vocational training in vib@aal training
centres was for employment creation (Nziramasah@@9). A milestone has been made in vocationatitrgicentres with
most of them producing graduates with skills emapthem to start their cooperatives and other smainesses with the
support of the government. However, vocationalntrej centres have been facing a lot of challenges ss; obsolete
training equipment, absence of industrial synergiasricula and industrial expectations varianced athers (UNESCO,
2010).

What is Entrepreneurship?

Having discussed the history of VTCs and its refeeato employment creation, it is important to defthe
entrepreneurship concept. Hence, Schendel and24i7) define entrepreneurship as a process cignt@hcerned with
the notion of opportunity, its recognition, discoy@nd creation where opportunity is the creatibnew value to society
in part or in wholeAdding to that, the discovery and creation of opyaities, and their subsequent pursuit by individua
have consistently been a focus of entrepreneurgAiparez and Barney, 2007; Stevenson and Jarill®901
Venkataraman, 1997). Indeed, opportunity seekinghinbe considered one of the defining aspects tepreneurship
(Ireland and Webb, 2007). For example, Baron andr{4€2011) describe entrepreneurship as a fieldchwkeeks to
understand how opportunities to create something arése and are discovered or created by speddfisqms, who then
use various means to exploit or develop them thodyzing a wide range of effects. They inclusivédscribe “something
new” as potentially being new products or service=sy markets, new production processes or useavwimaterials, or
one can suggest entrepreneurship as the creatioevefenterprise (Low and MacMillan, 1988). Entreynership is a
process by which individuals either on their owniaside organizations, purswgpportunities without regard to the

resources they currently control (Ireland and Welilf)7).

In addition, an entrepreneurial organization i tivhich pursues opportunity, regardless of resaierently
controlled (Stevenson and Jarillo, 1990). Thustegmeneurship encompasses acts of organizatioeatian, renewal, or
innovation that occur within or outside an existmrganization. Hence, Schumpeter (1967) defineeprgneurship from
the economics perspective by focusing on the p&orepf new economic opportunities and the subsegimroduction of
new ideas in the market (Munyoro etal, 2016). Ewreurs identify opportunities, assemble requiresources,
implement a practical action plan, and harvestréheard in a timely, flexible way (Sahlman and Stesan, 1991).

Accordingly, Thornton (1999) defines entrepreneirsts the creation of new organizations, which ocg@s a context-
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dependent, social and economic process. In the BameSchendel and Hitt (2007) look at entrepreglip as a process
centrally concerned with the notion of opportuniitg, recognition, discovery and creation with oppnity being the
creation of new value to the society in part omimle. An entrepreneur is one who creates a newéss in the face of
risk and uncertainty for the purpose of achievingfip and growth by identifying opportunities andsambling the
necessary resources to capitalize on those opytiesi(Scarborough etal 2009; Munyoro etal, 20TI#jerefore, from the
above descriptions and definitions, most of theinitgfns and descriptions tend to focus on visieaJue creation,
innovation, risk-taking and self-accomplishmentr #at reason, Faltim (2001) is of the opinion ttalture, the needs and
the habits of a particular nation or region shdpeliehaviour of entrepreneurs. This implies thatepneneurship fosters
the ability of entrepreneurs to become willing toneert new ideas or inventions into a successfubvation a

phenomenon sometimes referred to as “creativeudsistn”.
What is Culture?

Habits and behaviours of entrepreneurs refer ttuieil Thus, the concept of culture is very comp@es is used
with various meanings. Under a pragmatic definitione can say that any group of human beings, witosking and
acting differ from that of other groups has a adtiFrick et al, 1998). Hofstede (1994) clearlyide$ culture as
"collective programming of the mind which distinghes the members of one group or category of pdogpie another"
(Hofstede 1994). According to Fukuyama (2001), weltencompasses the values, norms, interpretasiodsmodes of
behaviour that characterise societies or otherabogroups. Culture appears to have become key wplpe
interconnectedness, it is no longer fixed but flail constantly in motion. Nevertheless, the différdefinitions clearly
show culture to be always a collective phenomefamit is shared, at least in part, with humanglivin the same social
environment or belonging to the same group. Acewlgi any human being belongs to different socralugs and thus
carries different layers of "mental programmingyi.addition to a national level, which is commonhderstood under the
term "culture", there is also a regional level, ethnical, religious and gender level (Shapero 198dfstede 1994).
According to Banks (1989), culture is learnt conssly and unconsciously. It should therefore beirdjsished from
human nature, on the one hand, and from the ingd@igersonality, on the other. Cultural features @aissed on through
socialisation processes. In addition, Banks (12&9ines culture as the configuration of learnedavedurs and results of
behaviours whose component elements are sharedramgimitted by the members of a particular soci€hat is why

culture cannot be changed in the short term, bsitHang-term character (Hofstede, 1994).
What is Entrepreneurial Culture?

Having looked at what is entrepreneurship and oeytit is significant to look at both terms henbe nheed to
explain and discuss the entrepreneurial culturecegtiwhich is the composite of personal values, aganal skills,
experiences and behaviours that characterize threpeaneur in terms of spirit of initiative, risaking, innovative
capacity and management of firms’ relations witlke thconomic environment according to the Europeamorn
Commission (2012). However, Thurik and Dejardinl20define entrepreneurial culture as a nationatesy of shared
values in a particular society that embraces amgpaus entrepreneurship. An effective entrepreaéuwrulture is
characterized by multiple expectations and fat#diafirms’ efforts to manage resources strategic&bmmitted to the
simultaneous importance of opportunity-seeking atdantage-seeking behaviours, an effective entneprel culture is

one in which new ideas and creativity are expeaisHl,taking is encouraged and failure is tolergtediko, 2013; Wong,
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2014). Accordingly, Heiko and Wong further notettha entrepreneurial culture is where learningreanwted, product,
process and administrative innovations are changgipand continuous change are viewed as conveyaysportunities,
something that is allegedly missing in the curréiiCs training system. Thus, an entrepreneurialuceltfosters and
supports the continuous search for entrepreneogglortunities that can be exploited with sustaieabbmpetitive
advantages. To Almeida (2014), entrepreneurialiogilis a business culture which is typically infatraith major focus
on creativity and the pursuit of new opportunitiéghilst, Minguzzi and Passaro (2000) define eneapurial culture as
the combination of personal values, managerialsskilxperiences and behaviours that characterizestitrepreneur in
terms of spirit of initiative, risk-taking and invative capacity for new product creation. AccordingNgorora and Mago
(2013) and Suzanne (2013), entrepreneurial cuisua® environment where someone or people are atetivto innovate,
create something and be willing to take risks.ddition, Ireland et al (2008) define entreprendwidture as a system of
shared values that embrace and support entrepsmguiThis definition seems circular in nature hesgait defines
entrepreneurial culture as the values, skills, ggpees, and behaviours that characterize an estrepr. In the same
vein, Raynolds (2012) adds that entrepreneursheépsisuation where parents encourage their chiltveake risks to start

their own business initiatives and are taught tilees of self-employment so that they can becomadutntrepreneurs.

That said, entrepreneurial culture is responsibtechanging the mentality of people from qualifyitagget a job
in a company or government institution into takiitarge of oneself by being self-employed or crgajobs (Smirnov,
1999; Chatter et al, 2013; Muntanga, 2014; OECO2X0Thus, Witter (2012) argues that a society tiues not embrace
entrepreneurial culture will not achieve economiovgh but instead the society that does not dis@lagulture of
entrepreneurship face high rate of unemploymenoraatg to Shizha and Kariwo, 2011). In additionz&uwne (2013)
postulates that in societies where entreprenecuitiire is present; people will find aspirationhallenges enabling them
to act and find ways to exploit existing opportigst From a definitional standpoint then, the muiof opportunity and
the creation of new value are fundamental to thecept of entrepreneurial culture. Accordingly, Si(011) notes that
when entrepreneurship culture is not present, peap@ fooled into believing that the governmergasg to take charge
of their problems. Actually, entrepreneurial cuttus supported by people who have a strong beli¢fieir projects and
initiatives, who invest their physical, psycholagi@nd other resources in their venture with tleawio succeed (Jack and
Anderson, 1999; OECD, 2013; Yuda, 2011).

For example, a regional analysis of entreprenegtilire by McDonald (2007) reveals that a soclketgomes
entrepreneurial if it has a culture that suppontsepreneurship through innovation and initiatiVeat said, Fillion (1990)
argues that entrepreneurs are not born with the sigiff in their hands but entrepreneurship iseficesd among students in
vocational centres. It is from this respect thastrmpuntries are called to change their culturesrates to help support
start-ups and create jobs (Mariot, 2012; Shizhakadwo, 2011). Explicitly building on the concept entrepreneurial
culture, the European Union Commission (2013) slagsentrepreneurs are nurtured and not born ttaadicity in quality
products and correct business initiatives is ddmeugh effective entrepreneurs that are nurturedutth a vibrant

vocational, entrepreneurial education and traiming country.

Conclusively, it is important to note that entreperial culture of late has become a topical issukusiness
debates. In several countries, vocational trairtiag become a solution to high youth unemploymespeeially in

Zimbabwe where unemployment for graduates withifezates, diplomas or degrees from a tertiary tosibn is 80
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percent (Zim-stats, 2012 and ILO, 2014). Among pfhetors there are some suggestions that vocatiaiaing centres
in Zimbabwe are failing to produce graduates whe ianovative, creative and who are capable ofistatheir own
enterprises and create jobs. Accordingly this @&srtdd on lack of entrepreneurial culture which igpgised to be fostered
through vocational training according to the Eusp&ommission (2013). Thus, this study seeks testigate on the
significance of entrepreneurial culture in vocaéibtraining centres as a possible solution to eymknt creation in

Zimbabwe by VTCs graduates.
RESEARCH METHODOLOGY

The phenomenology was used in this study by empipttie inductive research approach because ituvesan
individual’s immediate and current experienceswaas based on the individual actions and intergmtatthat enabled the
researcher to understand the world around him dkasesocietal actions (Myers, 2009; Sekaran andgin 2012;
Bryman and Bell, 2007). In addition, Cohen and Man{1994) and Munyoro (2014) support the use ohphenology
because it facilitates an understanding of howvalmg the respondents behave throughout the respaoclkess and enables
the researcher to understand people’s perceptiotisparspectives in a particular situation undedytauch as the
significance of entrepreneurial culture in vocatibrolleges in Zimbabwe (Saunders etal, 2012). Heunhore, this
philosophy enabled the researcher to understandidmwrers, students and parents at Mupfure vataltitaining centre
construct reality by narrated their entreprenewa@ivities and experiences at the centre. Thesreébearcher was able to
work from the bottom-up using participants’ viewesluild broader themes and generating a theoryciotmecting the
themes (Cooper and Schindler, 2011; Munyoro, 20ib4addition, the researcher was able to colleaegad information

and data from a large pool of lecturers, studemtsp@arents for analysis (Myers, 2009; ty (Cooper @chindler, 2011).

Furthermore, the descriptive research design amatase study method were employed in this studgo#iing
to Sekaran and Bougie (2012) the purpose of a m&setesign in this study was to provide the mosueate and valid
answer to research questions. In a way, the rdssrawas able to probe lecturers, students and {zat@igive their views
on the significance of entrepreneurial culture aipflire vocational training centre as suggesteddyn8ers et al (2012).
Furthermore, the descriptive survey research desam employed in this study for various reasonsesofmwhich are;
limited resources, time and materials as well a&snbed to increase the reliability and validitytbé data collected
(Myers, 2009). According to Vans De (2001), a dipsive research design helped the researcher tossreand beyond
what the naked eye could see. Consequently, Sauptial (2007) assert that a descriptive survepedtkthe researcher to
classify, organise and evaluate information froragjionnaires. Basing on this view, the researclasr able to analyse the
available information and to draw out conclusiond anplications from the facts (Sekaran and Boug@,2; Vans De,
2001). Additionally, a case study was also emplayethis study-Mupfure vocational training centrédecase study was
chosen because it involves an in- depth analyse mdirticular programme or event. According to Tthal2003), a case
study is advantageous since it gives more accumédemation than other strategies in qualitativee@ch because the

approach allows for the use of an array of datkectibn techniques to capture the issues undeystud

In this study, 500 participants constituted theydafion. The population comprised of 40 lecturdf3) students,
and 60 parents from Mupfure vocational trainingteenThe sample in this study included 100 paréioig. It comprised
of 20 lecturers, 50 students, and 30 parents froopfite vocational training centre. The researctenped the

population because it is too expensive and timesgming to ask every individual in the populatiomthis study, simple
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random sampling and stratified random sampling riegres were employed. Simple random sampling methad
employed to select 50 students as well as 20 lestiand judgmental sampling was used to selecaBénfs residing near
Mupfure vocational training centre (Thakur, 200Bhus, the researcher had an opportunity to studp stratum and
make a comparison on them (Cooper and Schindldr])20t is important to note that questionnairesevesed as data
collection tools in this (Sekaran and Bougie (20T2)e researcher prepared three sets of questiesrair the lecturers,
students and parents. The questionnaires compnisedly of closed ended questions with few open-dngeestions.
Open-ended questions enabled the researcher tergahmuch information as possible from the lecsyrstudents and
parents. The reasons for using more closed qussti@re to limit responses so that results may kdysed with
coherence and to continuously redirect the respasdeesponses to the focus of the study as sughbstBorg and Gall
(1990) and Sekaran and Bougie (2012). Data preg@mtand analysis was done through a series oftiogl steps that
are: raw data collection, editing of data, codirigdata, tabulating, graphical representation, priegation and analysis
(Munyoro, 2014; Cohen and Manion, 1994). The redeardeveloped an opinion survey as a measuritigiment, in the
form of a questionnaire as suggested by Saundeab (8012). In a bid to analyse qualitative datee tesearcher used
content analysis where he used data from questi@snto record themes, concepts and note the freguef events
(Zikmand et al, 2010). The researcher also usedtimn, reflection and imagination to analyse thsuits (Myers, 2009;
Cooper and Schindler, 2011).

Research Findings

This section gives a summary of the key findingd aonclusions of the research study. The majorarebe

findings are presented below:
Entrepreneurial Knowledge by Respondents

The findings from the study indicated that the migjoof the respondents do not understand the meaaof
entrepreneurial culture. About 84% of the respaase indicated that they are not aware of the qaoinokentrepreneurial
culture. As suggested by Thurik and Dejardin (201he knowledge and appreciation of entrepreneuwiddure is
important to economic development if people getitderstand it. Only a few lecturers indicated thaly acknowledge
the essence of the concept of entrepreneurialreuliut they still lack a deeper understanding gateciation of how it

may be fostered in vocational training centres.
Existence of Entrepreneurial Culture in Vocational Training Centres

The study findings indicated that entrepreneunigiiuce does not exist in vocational training cesitire Zimbabwe
as reflected by 82% of the response rate. As neye8uzanne (2013), many people are willing to tagks in creating
new businesses in an environment where entrepriahaudture exists. Despite that Almeida (2014) aeh the same
sentiments when he says that entrepreneurial eulturdeveloping nations is essential for economésetbpment,
regrettably many people lack a deeper understandimgj appreciation of it. Thus, failure to have atequate
understanding of entrepreneurial culture amongesttsdand parents is one reason why students fadierdes in starting
their own businesses when they leave the traingmgre. Thus, Wong (2014) asserts that the existeheatrepreneurial
culture in organizations and institutions enablesge to possess entrepreneurial skills for jolatava and self reliance.

However, this can only be possible if they firsvelep an understanding of the concept of entreprgaeculture.
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The findings of the study also indicated that eprigaeurial culture is significant in vocationalitiag centres
and in Zimbabwe at large. It is further noted tifi@ntrepreneurial culture is fully embraced in &tonal training centres,
graduates will be able to start their own business® create employment. The findings from the tip@saires revealed
that embracing an entrepreneurial culture in vocati training centres will lead to the followingrigdits; creation of new
businesses, stimulation of innovative skills anelativity, fostering of entrepreneurial attitudesl drehaviors for business
success and enhancement of living standards. Tdrerefentrepreneurial culture leads to the developmef
entrepreneurial skills that enhance economic growgwvertheless, this can be realized if there aper education and

training on entrepreneurial culture.
Recommendations to Enhance the Effectiveness of Eapreneurial Culture in Vocational Training Centres
Based on the study, the following recommendatioasevwmade;

» The government should promote entrepreneurial wiltamong people through an introduction of
entrepreneurship courses in primary, secondaryteidry education curricula. Such courses willldeaitizens
to develop entrepreneurial skills and attitudeg #re essential for job creation. An entreprenékmmwledge
gained through entrepreneurial education and trgimiill enable citizens to become innovative anddmee job

creators and not job seekers.

e ltis also recommended that, the Ministry of Highad Tertiary education should carry out periogigws on
its curriculum so that vocational training shoulat just train students for certification or emplagmh seeking but
for innovation and employment creation. In factcational training should be aimed at producing getels who

can innovate and create more businesses.

e ltis also recommended that further research shioeldarried out on models of vocational trainingZimbabwe
and their effectiveness with regard to employmewsttion and economic development. It is indisp@tabit
entrepreneurial culture has its own shortcomingsaesd by Bennell (2010), but this study dwelt morethe

positive outcomes as it is the globally acceptdatbeegarding entrepreneurial culture.
CONCLUSIONS

From the summary of findings above, conclusions bbandrawn from the research findings that suppuoet t
statement of the problem to say full embracing wofrepreneurial culture in vocational training cestiike Mupfure
vocational training centre will lead to new busmeasart ups and job creation. This will enable gedds from vocational
training centres to become innovative and creativetart their own businesses, become self-rebautt enhance their

living standards.
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